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Abstract 
The purpose of this research was to investigate whether the students’ achievement in 
reading comprehension on hortatory exposition text increases significantly when it 
was taught by using KWL strategy.  This was a pre- experimental research with one 
group pre-test and post-test design. The participant of this research was students in 
eleventh grade spesifically class AKL 3 of SMK Negeri 1 Pontianak in Academic Year 
2018/2019. There were 36 students who participated in this research. The data had 
been collected by using measurement technique. The tools of data collection was 
multiple choice tests. The data were calculated and the result showed that the mean 
score of students’ pre-test was 53.05 while the post-test was 84.30. the different score 
between pre-test and post-test was 31.25. Based on the research finding the null 
hypothesis (H0) was rejected while alternative hypothesis (Ha) was accepted. The 
calculation of the t-test showed that the t-ratio was higher than the t value  (4.690> 
2.021) at a degree of freedom (df) = N- 1 (36-1) and at 95% of confidence (p= 0.05). 
To conclude, the use of KWL Strategy was significant and effective to teach hortatory 
exposition reading comprehension to the eleventh grade students of SMK Negeri 1 
Pontianak in Academic Year 2018/2019. 
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INTRODUCTION 
  Reading is one of the aspects that 
should be improved in learning English. 
Reading is one of the basic skills in English 
which is not simply translated word by word 
but need to be acquired during the language 
course. According to Davis (2016), a person 
might not be able to achieve something that 
they actually can accomplish, if they do not 
have good reading comprehension skill. 
Therefore, it is important for students to 
possess a good reading ability. Reading is a 
productive skill in that we are both receiving 
information and transmitting it. According to 
Teixeria (2012, p. 1), “reading is a key 
language skill that has a significant place in 
the teaching and learning of foreign 
languages.” This skill allows students to have 
access to ideas that is communicated by 
people in different locations and areas give 
them the opportunity to increase their 
knowledge. Reading in a foreign language is 
essential, not only for promoting the students‟ 
personal and cognitive development, but also 
for improving their study and job prospects in 
a globalized society. Due to the importance of 
reading, one of the priorities of language 
teaching should provide students with the 
tools they need to tackle texts in variety of 
contexts and to define purposes more 
intensively.     
  It is observed that the lack ability of 
eleventh grade students in SMK Negeri 1 
Pontianak in reading English. It was 
influenced by several factors. In this research, 
the material was be focused on hortatory 
exposition text. The researcher chose 
hortatory exposition text as the material due 
to some reasons. First, according to the 
standard competency in the school’s syllabus, 
hortatory exposition text is used for the 
students at grade XI on the second semester. 
Second, hortatory exposition text is 
appropriate to train students reading speed 
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skill. Through hortatory exposition text, the 
students are exposed with explanation and 
arguments that they need to comprehend.      
  Concerning to the reasons above, it is 
significant to use a strategy of reading 
comprehension in teaching reading hortatory. 
It is called K-W-L strategy. KWL Strategy is 
chosen to solve reading problems. Through a 
three - phase strategy (“Know”, “Want to 
know” “Learnt”), students develop 
independent skills in comprehending, 
composing and learning the text. KWL 
Strategy helps students to engage with texts in 
deliberate and purposeful (strategic) ways. 
KWL strategy is a simple technique to teach 
reading comprehension. As stated by 
Fengjuan (2010, p. 79) “KWL strategy works 
as an instructional reading strategy.  K-W-L 
strategy is one of reading strategies that helps 
teachers keep students interested as they think 
about what they want to know and they have 
learned.” Moreover, K-W-L helps students 
become better readers. 
  Compared to traditional method which is 
commonly used, the students only read and 
review the entire text but that method is 
already improved in KWL strategy because 
KWL strategy share the main point of the text 
into three part; K, W and L. It makes the 
students understand clearly about the 
information and elaborate it with their own 
knowledge. However, KWL strategy can help 
the students to increase their motivation, 
access what they know, decide what they want 
to learn and whether it is likely to be in the 
passage, and decide what yet needs to be done 
after reading KWL strategy is needed by the 
students to overcome difficulties in reading 
comprehension and to improve their reading 
abilities.  
    Based on the research of A.A.A Putri 
Dian Purnami Karang entitled, “Improving 
Reading Comprehension through KWL 
Strategy at the Eighth Grade Students of Smp 
N 1 Amlapura In Academic Year 
(2013/2014). KWL strategy can improve the 
ability of the students in comprehending 
reading text. The aspects of reading evaluated 
were finding factual information, main idea, 
supporting idea, reference, the meaning of 
vocabulary. At the beginning of cycle (1) the 
average score of the students reading 
comprehension was (69.16) and at the end of 
cycle (2) improved to (85.20). 
   In the other research conducted by 
Hesti Wijaya (2015) entitled, “Using Kwl 
Strategy To Improve the Reading 
Comprehension Skills on Hortatory 
Exposition Texts”. The  result of this study 
also showed that K-W-L technique can 
improve on students’ reading comprehension 
achievement.  The findings showed that there 
were increasing mean scores from the pretest 
(59.33), Cycle I (67.07), Cycle II (74.80), and 
posttest (80.80) proved this. Additionally, the 
standard deviation in the posttest (7.471) was 
smaller than that in the pretest (8.278). It 
means the students‟ reading comprehension 
ability was growing more homogeneously at 
the end. Overall, these results verified that 
KWL Strategy was effective in increasing the 
students‟ reading comprehension. 
      The other research conducted by 
Mo'minah Mahmmoud Abu Youniss (2013) 
”The Effectiveness of Using KWL Strategy 
on Developing Reading Comprehension 
Skills for the Eighth Graders in Khanyounis 
Governorate Schools” showed that  using 
KWL Strategy has a significant effect on the 
students’ levels of reading comprehension 
skills. Students in the experimental group, 
who are taught according to KWL strategy 
surpassed the control group, that studied by 
using the traditional method. Table 10 shows 
statistically significant difference at (0.05) 
between the average score of the experimental 
group and that of the control group in the 
reading comprehension skills. The 
experimental group which rated (19.34) 
which is considered significant at 0.000 level, 
because in the control group was (14.87).  
   Based on the previous research which are 
provided above, the researcher has found the 
differences that made this research a gap. The 
gap of this research is, the researcher 
conducted a pre-experimental research to 
Year-11 students of SMK Negeri 1 Pontianak, 
while the previous research were conducted to 
Junior High School students. Besides that, the 
gap  is also about the materials, this research 
chose hortatory exposition text, while the 
previous research applied descriptive text. 
The researcher considered this differences as 
the research gap.  
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     The researcher applied this strategy 
to build up students reading hortatory 
exposition text. The focus of this research is 
in order to know how KWL affects students’ 
ability in reading hortatory exposition text. 
The researcher chose eleventh grade students 
of AKL 3 vocational high school.  
    The new curriculum of (2013) with 
revision (2017) that is applied by the schools 
in Indonesia, especially Vocational High 
Schools are obligated to have all students to 
be more active in the classroom. Therefore, 
the researcher is intended to use KWL 
strategy to teach hortatory exposition reading 
comprehension. 
      Furthermore, this study will be done 
to find out the effectiveness of using KWL 
strategy to teach hortatory exposition reading 
comprehension. To conduct this research, the 
researcher applied a pre-experimental study 
on eleventh grade students of SMK Negeri 1 
Pontianak. 
     METHOD 
 In conducting this research, the 
researcher applied pre-experimental design. 
The researcher will use pre experimental 
design because the main objective of 
conducting this research is to test whether the 
technique that the researcher will be apply is 
affect or not. Particularly the researcher will 
use one-group pre-test-post-test design. This 
design consists of a pre-test measure followed 
by a treatment and then a post-test for a single 
group (Creswell, 2009).  
Table 2. Pre- Experimental Design 
Pre-Test Treatment Post-test 
X1 X O2 
 
   According to Campbell and 
Stanley (1963) cited in Creswell (2009), 
“X” represents a disclosure of a group to 
an experimental variable, the effects of 
which are to be measured. Therefore, it is 
termed as treatment. Meanwhile “O” 
represents an observation / measurement 
recorded on an instrument (test). 
1. Population 
   In doing the research, 
the researcher needs to establish the 
population of the research that applied 
researched. It is to know the amount of 
population in certain group to the researcher 
can select the representative sample to be 
researched. According to Kitchenham 
(2002), population is the group of individual 
that undergoes research. The population for 
this research is the second semester  students 
of eleventh grade in SMK Negeri 1 
Pontianak which consists of  367 students. 
Here are the details counted based on class 
and amount of students.  
 
Table 3. Distribution of Year-11 Students of 
SMK Negeri 1 Pontianak 
CLASS 
Amount of Students 
XI AKL 1 38 
XI AKL 2 38 
XI AKL 3 36 
XI AKL 4 40 
XI UPW 1 36 
XI UPW 2 35 
XI BDP 1 34 
XI BDP 2 35 
XI OTP 1 37 
XI OTP 2 36 
TOTAL 367 Students 
 
2. Sample  
In conducting a pre-
experimental research, the researcher 
have known about the sample of the 
research itself. Sample can be the 
representative of the population from 
which it was selected (Marczyk, 
DeMatteo, & Festinger, 2005, p. 18). 
The researcher applied cluster 
sampling in this research. Cluster 
sampling refers as a sampling strategy 
involving successive sampling of 
units or cluster, progressing from 
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larger units to smaller ones (Gray, 
2004, p. 395). 
In this research, the researcher 
chose one class of eleventh grade 
students in the selected school to be 
the representative for being the 
subject of the research. In accordance 
with, Cohen, Manion, & Morrison 
(2007, p. 112) states that “by cluster 
sampling, the researcher can select a 
spesific number of schools and test all 
the students in those selected 
schools.” It means that, the researcher 
can select a spesific number of class 
and test all of the students in that 
selected class. For this research, the 
resercher had XI AKL 3 as the subject 
of the research which consits of 37 
students. 
Technique and Tools of Data Collection 
1. Technique of Data Collection 
             In this research, the 
researcher applied measurement 
technique (quantitative method) to 
measure the students’ achievements 
of reading comprehension. For the 
Instrument of data collection, the 
researcher is going to use test.  
a. Research Procedures 
             The procedures of 
conducting this research are by using 
pre-experimental design, which had 
been divided in three sections (pre-
test, treatment, post-test). Here are the 
descriptions of each section: 
b. Pre-test 
      A pre-test was developed in 
order to know the problem in detail 
and to examine students’ 
achievement in reading 
comprehension before the treatment 
is given. Pre-tests are in the form 
multiple-choice items, which consist 
of 20 questions and the expected 
answer, are A, B, C, and D. Each 
correct answer have 2 points and 
incorrect answer have 0 point. 
Therefore, the result of the pre-test 
reflected the students’ achievement in 
reading comprehension and it was a 
reference to make the lesson plan. 
c.Treatment 
            After having the pre-test, the 
students are going to have the by the 
researcher. The treatment was given 
three times during the process of 
conducting the research. The researcher 
took the setting as the usual teaching 
and learning process. In the first 
treatment, the researcher explained 
briefly about hortatory exposition text 
as well as reading. At the second 
treatment, the researcher showed the 
students an example of a KWL 
Strategy. After the students asked to 
work in- group and make a simple 
KWL Strategy by the teacher. At the 
last treatment, the groups of students 
asked to exchange their works with the 
other groups. Then, each group asked 
to analyze the work of another group 
that they get. The researcher applied to 
be involved in each group by giving a 
little help to guide them. 
d. Post-test 
   In addition, they answer the 
question on the answer sheet which 
also provide. 
2. Tools  of Data Collection 
            Tools of data collection in this 
research was  measurement test. This is 
a kind of multiple-choice types. 
Blerkom (2009, p. 89) stated that “ The 
advantages of multiple choice formats 
is the items can be scored very quickly 
and they can be scored objectively. 
Once scoring key is developed, the test 
can be scored consistently”. The test 
consists of five items with four 
alternatives. The test was arranged for 
pre-test and post-test. The pre-test and 
post-test items were the same.  
3. Instrument Analysis 
a. Test validity  
  Validity is the best available 
approximation to the truth of a given 
proposition, inference of 
conclusion.  According to Thatcher 
(2010, p. 125) “the extent to which 
any measuring instrument measures 
what it is intended to measure.”  
Therefore, it is crucial to do the 
validation on the test, which was 
given to measure the students’ 
ability. 
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Table 4. Table of Specification of the Test Items 
 
b. Item Analysis 
          Item analysis identified the 
qualification of test into easy item, moderate 
item and difficult item and which item has 
to be revised and discarded. The item 
analysis culd be done by computing the 
Difficulty Level (DL) and Discriminating 
Power (DP). The researcher analyzed the 
result of try out test to know the reability of 
the test and analyze the item qualification; 
level of difficulty and discriminating power 
for each item of the test.  
1) Level of Difficulty 
Level of difficulty is to know how easy 
or difficult the test items are  from the 
point of view of student who takes the 
test. The formula as follows: 
 =  +   
                   Taken from Gronlund (1982, p. 102) 
                   Note: 
                   LD         = level of difficulty 
                   HG         = higher group 
                   LG          = lower group 
                   N            = number of students 
         The criteria that are use to classify the level 
of difficulty of the test item are as follow : 
 
Table 5. Index of Item Difficulty 
Level of Difficulty 
(LD) 
Item Qualification 
Minus- 29 Revised/ Discarded (R) 
30-49 Difficult (D) 
50-79 Moderate (M) 
80-1.00 Easy (E) 
Taken from Gronlund (1982, p. 258) 
Discriminating Power 
The discriminating power refers to degree of 
which it discriminates between students with 
high and low achievement. The formula to 
determine the discriminating power (D) as 
follows: 
DP 
	
	    
Taken from Gronlund (1982, p. 112) 
   Note: 
DP = Discriminating Power 
HG = High Group 
LG = Lower Group 
½ N = Half of the students in 
higher and lower group 
The criteria used to classify of 
discriminating power are as 
follows: 
 
              Table 7. Index of Discriminating Power 
Discriminating 
Power 
Item 
Qualification 
Minus- 29 
Bad/ Revised 
(R) 
30- 49 Sufficient (S) 
50 – 79 Good (G) 
80 – 100 
Very Good/ 
Excellent (X) 
    
From the analysis the level of difficulties and 
discriminating power, the researcher find the 
following data: 
1. Level of Difficulties 
a. 2 items are difficult (D) 
b. 16 items are moderate (M) 
c. 2 items are easy (E) 
2. Discriminating Power 
a. 10 items are very good/ excellent (V) 
b. 6 items are good (G) 
c. 4 items are sufficient (S) 
 
NO 
The 
aspects of 
reading 
Number of test items 
1 
Identify the 
detail 
information 
4,5,6,7,14,25,16,17,20 
2 Vocabulary 2,13,16,18 
3 Reference 3,19 
4 Inference 1,2,11,12,13 
 
Total of 
the test 
item 
20 
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c. Reliability 
       A reliable test is a test, which 
would provide a consistent set of scores for 
a group of individual if it was administered 
independently on several occasions. 
According to Twycros and Shields (2004, 
p. 36) “refers to the consistency, stability 
and repeatability of results i.e. The result 
of a researcher is considered reliable if 
consistent results have been obtained in 
identical situations but different 
circumstances.” The researcher provides 
the formula from Kuder Richardson 
(KR21) in order to know the reliability of 
the test. The formula is provided as 
follows: 
 KR21=  
 

  
 Kubiszyn and Borich (2007) 
 SD = ∑∑ !  
 Kubiszyn and Borich (2007) 
Note: 
KR21 =Reliability Coefficient 
K = Number of Items 
X = Mean of Test Scores 
SD = Standard Deviation of the Test 
Scores 
∑X2 = Total Sum of the Squared 
∑X = Total Sum of the Scores 
N = Total Number of Student Who 
Take the Test 
Before calculating the result of reability, the 
researcher calculated the mean score and the 
standard deviation of the test. After that, 
calculated the result of the test by using 
reability coefficient Kuder Richardson 
(KR21). The result was calculated as 
follows: 
 
a. pMean Score 
" =  ∑ "  
Notes: X   = The students’ mean score 
           ∑X = The sum of students’ 
correct answer 
           N    = The total number of 
students who took the test 
" =  #$%%$ = 12.71 
 
b. Standard of Deviation 
SD = ∑∑ !  
 
SD = &%$∑'())( !%$  
 
SD = *&%$
&.%,%$     
SD = *&-.&.&%$ = 159.91 
 
c. The Reability Test 
KR21=  
 

  
KR21=  2-2-
 
2..2-
2..2-3,.,  
KR21= 
2-,  1 − 2.. ..2,2- 233..2 =  2-,  51 −
,2&33#2.#6 
KR21=  1.05 1 − 0.1 
KR21 =   0.9 
The reability coefficient of the test was 0.9. 
It was considered to “ high to very high” 
classification based on criteria of the 
reability. 
     Data Analysis 
          The researcher did the measurement by 
using some formulas on the students’ reading 
ability before and after the treatment was 
given. The measurement will be on the test 
(pre-test and post-test) that was taken form as 
objective test. By doing the measurement on 
the test (pre-test and post-test) result, the 
researcher will be able to know whether the 
KWL Strategy is effective  to teach reading 
comprehension skills. 
           These are some formulas, which were 
used by the researcher to analyze the data that 
had been collected after conducting the 
experiment. 
a. Students individual scores 
(pre-test and post-test) 
X = 
  x 100 
X: The students’ 
individual scores 
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 S: Total right Answers 
 N: Total test items 
(Taken from Hatch 
&Lazaraton, 1991). 
b. Students’ mean scores 
(pre-test and post-test) 
X  = N
X
 
X      : Students’ mean 
scores 
 X  : Sum of students’ 
individual scores 
   N       : Total Students 
         
(Taken from Hatch 
&Lazaraton, 1991). 
c. Analysis on the students’ 
interval score of pre-test 
and post-test. 8 = 92 - 91 D : The interval score of 
pre-test and post-test X1   : The means 
score of pre-test 
 
X2  : The means 
score of post-test 
 
   (Taken 
from Ary, Sorensen & 
Jacobs, 2006)  
d.   Analysis on the students’ 
significance score of pre-
test and post-test: 
   
 t = 
8<
∑ 8=>∑ 8=???>@
 
D< : The interval score of 
pre-test and post-test 
            ∑ D2: The sum of students’ 
interval score achievement 
of pre-  test and post-test in 
square N : Number of students 
e. Effect analysis of the 
treatment (the 
effectiveness of the 
technique) 
ES= 
BC
BDEF  
Sc = *∑ G
GHHHI  
Se = *∑G
GHHHHHI  
Sp = *IC
ECJID
EDICJID
2  
ES   : Effect 
size  "  : mean 
of the post-test "c  : mean 
of pre-test KL  : the 
standard deviation   : total 
number of student M  : 
totalparticipants in post 
test N  : total 
participants in the post test KM2  : 
standard deviation of post-
test  KN2   : 
standard deviation of pre-
test score ∑O − O̅)  : the sum of 
score minus mean score of Pre-test ∑O2 − O̅2)  : the sum of 
score minus mean score of Pro-test 
f.  t-test 
  t-test is a test to 
measure the difference between 
the means of continous variable 
two groups. Thus, the t-test could 
compare the means of the two 
groups to see if any differences 
between them are significant 
(Gray 2004, p. 308). 
Q = RSK* 12 + 1
 
t = t-test  
Md = mean of difference score  
SD = Standard Deviation  
√ = The root of  
N = Number of student 
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     After having y-value, the 
effect size was analyzed. The effect 
size was the standardized mean 
difference between the two 
variables. It was useful because it 
provided an objective measure of 
the importance effect. The research 
used cohen’s index that was 
formulated as follow:  
           Cohen’s index formula 
S = T2 − TK2 + K222
 
M1 = Mean of first observation.  
M2 = Mean of second observation.  
S1 = Standard deviation of pre-test.  
S2 = Standard deviation of post-
test. 
  From this Cohen's index, the 
researcher is able to find the effect-size 
coefficient with the help of following 
formula: 
 Effect Size formula 
   
 
  
 
     d = Cohen's index 
 r = Effect-size coefficient. 
 However, the result determined how far 
the effect size is.  
  According to J. Cohen cited in 
Becker (2000, p. 3), He categorizes the 
result as 0.2 for small effect, 0.5 for 
medium effect, 0.8 for large effect. 
 The criteria of Effect Size can be classified 
as follows: 
 
Table 11. Effect Size 
ES ≤ 0.2 Low 
0.2 < ES ≤ 0.8 Moderate 
ES < 0.8 High 
     
 (Taken from Cohen, 1988) 
 
FINDINNGS AND DISCUSSION 
Findings 
In conducting this research, the 
researcher applied pre-experimental research. 
The researcher presented the research findings 
based on some analysis that have been done. The 
main research finding here means all the data 
analysis of sample of research. The sample of this 
research are students in class AKL 3 of SMK 
Negeri 1 Pontianak. The use of KWL strategy for 
teaching hortatory exposition reading 
comprehension to Year-11 students of SMK 
Negeri 1 Pontianak was significant. According to 
the statistic, mean score of pre-test increased 
from 53.05 to 84.30 in the post-test. It also 
showed that the t value is 4.690 . The result that 
t-test was higher than t-table (4.690 > 2.021), at a 
degree of freedom (df) = N – 1 (36 -1) = 35) and 
at 95 % of confidence (p= 0.05). Alternative 
Hypothesis (Ha) stating “The use of KWL 
strategy for teaching hortatory exposition reading 
comprehension to Year-11 students of SMK 
Negeri 1 Pontianak  is accepted 
Discussion 
The design of this research is a pre-
experimental research. There was one class as the 
subject of this research, which was AKL 3. From 
the data analysis, the researcher found that  the 
use of KWL strategy for teaching hortatory 
reading comprehension especially to the eleventh 
grade of  SMK Negeri 1 Pontianak. It  was found 
that the strategy increase their achievement. In 
implementing this research the researcher acted 
as a teacher. The researcher gave pre-test, 
treatment and post-test to the students. The 
researcher conducted three meetings that focused 
on teaching reading comprehension on hortatory 
exposition texts by using KWL strategy. The use 
of KWL Strategy can helped the students in 
learning process on reading comprehension 
through hortatory exposition text. According to 
Carr and Olge (1987), KWL charts help students 
to be active thinkers while they read, giving them 
specific things to look for and having them reflect 
on what they learned when they are finished 
reading. In conclusion, this research proved that 
KWL strategy as the teaching strategy can help 
the students to find the knowledge what they 
know about the issue. Furthermore, the use of 
KWL startegy hopefully can be useful for both 
teacher and students on teaching learning process 
especially for teaching hortatory reading 
comprehension. 
 
 CONCLUSION AND SUGGESTIONS 
V = WXY= + Z 
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 Conclusion 
The researcher applied experimental 
research to find out how effective the effect size 
on the students' problems in reading 
comprehension using the Kwl strategy. It can 
be more beneficial for students. The students 
can share their ideas in each column or chart 
available. After that students can make a map 
of information between the main ideas and 
supporting details. However, this teaching and 
strategy need much time to spend in order to 
direct the students’ understanding in reading 
comprehension.  
Using KWL Strategy, the students are 
encouraged to read the text in pre-reading, 
during reading, post-reading and it is proved by 
the proved of the students’ achievement score 
on reading comprehension test because they 
can preview what they will read from Hortatory 
Exposition Text.  The whole process of KWL 
Strategy has proved students’ motivation and 
responsibility to participate actively in learning 
process so they would obtain a better result of 
learning.  
 
Suggestions 
Based on the facts found, the researcher 
would like to give some suggestions as follows: 
1. Teaching material have an important role in 
teaching and learning process because if the 
materials given are appropriate for the 
students, the teaching and learning process 
will run effectively. The materials should be 
appropriate for both teacher and students. In 
this case, the teachers need to be responsible 
for developing the appropriate teaching 
materials for their students. 
2. The teacher must pay attention to the 
students’ reading before starting the lesson. 
In order to make the students interested in 
beginning of the lesson, the teacher can use 
picture or video as a media. 
3. The teacher should implementing KWL 
strategy and explain the roles of KWL 
clearly and make it simple for the students.  
4. The teacher should manage the time when 
applying KWL Strategy in the class. 
5. Teachers should give more control and 
guidance to the students in discussing and 
giving the opinion about hortatory 
exposition text. it can help them to make the 
instructions to be more effective for the 
students.  
6. The teacher may ask students’ opinion about 
this kind of activity to get input for better 
activities in the classroom.  
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